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 ABSTRACT 
 The integration of religious knowledge and scientific disciplines has 

become a crucial issue in the development of Islamic education in 
Indonesia. This study aims to examine the conceptualization, 
implementation, and implications of the integration-interconnection 
paradigm within Islamic Religious Education (IRE) policies. 
Employing a qualitative policy study approach, data were collected 
from educational policy documents, curriculum guidelines, and 
relevant academic literature, and analyzed using qualitative content 
analysis based on William N. Dunn’s policy framework. The findings 
indicate that the integration-interconnection paradigm serves as an 
epistemological foundation for overcoming the dichotomy between 
religious and scientific knowledge. Its implementation is reflected in 
curriculum integration, interdisciplinary learning, research activities, 
community engagement, and character education. Furthermore, the 
paradigm contributes to the development of a holistic model of Islamic 
education that integrates spiritual, intellectual, moral, social, and 
technological dimensions. The study concludes that integration-
interconnection-based policies provide a strategic framework for 
strengthening the relevance, quality, and sustainability of Islamic 
education in the modern era. 
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INTRODUCTION 

The integration of religious knowledge and modern scientific disciplines 
has become a strategic issue in the development of Islamic education in the 
contemporary era. The rapid advancement of globalization, the Fourth Industrial 
Revolution, and digital technology has transformed educational paradigms, 
requiring a more holistic approach that combines spiritual values with scientific 
competencies. This transformation is driven by the growing need for human 
resources who possess not only intellectual and technical skills but also strong 
moral and ethical foundations (Kosim et al., 2023). Various educational reports 
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indicate that scientific and technological progress without adequate spiritual 
guidance may contribute to social problems such as moral degradation, character 
crises, and declining social responsibility among students (Harahap et al., 2022). 
Within the context of Islamic education, the dichotomy between religious 
sciences and general sciences remains a persistent challenge (Rozza et al., 2024; 
Sumiati & Tekke, 2024). Such separation influences not only curriculum 
structures but also students’ perceptions of the nature and purpose of knowledge 
itself (Bakar et al., 2024; Hadi et al., 2026; Zarkasyi, 2017). Consequently, there is 
an increasing demand for an educational framework capable of bridging these 
two domains through the integration-interconnection paradigm (Shobri & 
Jaosantia, 2026). This approach is expected to produce graduates who are 
intellectually competent, morally responsible, and spiritually grounded, thereby 
enabling Islamic education to respond effectively to the challenges of 
contemporary society(Juliana et al., 2026; Marlina et al., 2026). 

One of the fundamental challenges in improving the quality of Islamic 
education is the limited integration between religious instruction and scientific 
learning within educational practices (Ainuri et al., 2026; Mufid et al., 2026). For 
decades, educational systems in many Islamic institutions have developed 
religious and scientific disciplines as parallel and often disconnected fields of 
study (Erdiyani, 2026; Hasibuan, 2026; Mariani et al., 2026). As a result, students 
frequently perceive religious knowledge as primarily concerned with ritual and 
spiritual obligations, while scientific knowledge is viewed as a tool for 
addressing worldly and technological needs (Fahriah et al., 2026; Marwan & 
Suyanta, 2026). This dichotomous perspective hinders the development of a 
comprehensive understanding of knowledge and limits students’ ability to 
connect religious values with scientific inquiry (Habsi, 2025). Although 
educational policies in Indonesia have attempted to encourage the integration of 
these domains through curriculum reform and competency-based learning 
approaches, implementation remains inconsistent (Badriyyah et al., 2026; Hanafi 
et al., 2026; Sholihah et al., 2026). Challenges such as limited conceptual 
understanding, inadequate teacher preparation, and the absence of systematic 
integration models continue to hinder policy effectiveness (Fahruddin et al., 
2026). Therefore, a deeper examination of Islamic Religious Education (PAI) 
policies is necessary to understand how they can function as strategic 
instruments for fostering meaningful connections between religious teachings 
and scientific disciplines in modern educational settings (Muis, 2026). 

Empirical evidence from various madrasahs in Indonesia demonstrates 
increasing efforts to integrate religious knowledge with scientific disciplines 
within educational practices (Chuang & Wang, 2026). Several institutions have 
adopted contextual and thematic learning approaches that connect Islamic 
teachings with scientific concepts and contemporary issues. For example, 
discussions on the creation of the universe are often linked to astronomy, while 
Islamic teachings on cleanliness are integrated with health and environmental 
sciences (Hsieh et al., 2025). These initiatives reflect a growing awareness of the 
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importance of interdisciplinary learning in Islamic education (Nanthambwe, 
2026). However, the implementation of such approaches varies significantly 
among institutions (Olatoye & Tella, 2026). Some madrasahs have successfully 
developed innovative learning models that foster meaningful connections 
between religious and scientific knowledge, while others continue to maintain 
conventional teaching methods that separate the two domains. Moreover, many 
educators encounter difficulties in designing interdisciplinary learning materials 
due to limited training and institutional support (Bulathwela et al., 2024). These 
realities suggest that the success of integration-interconnection policies depends 
not only on policy frameworks but also on institutional readiness, teacher 
competence, and the academic culture cultivated within educational 
environments (Amalia & Amalia, 2025). 

The issue of integrating religious and scientific knowledge has received 
considerable attention in the field of Islamic education. Previous studies have 
emphasized that the integration-interconnection paradigm plays a significant 
role in overcoming the historical dichotomy between religious and secular 
sciences (Vaganova et al., 2017). Research findings suggest that integrated 
learning approaches enhance students’ critical thinking skills while 
simultaneously strengthening their spiritual awareness and moral sensitivity 
(Habsi, 2024). Other studies have demonstrated that the integration of religious 
values into scientific learning contributes to more meaningful educational 
experiences by enabling students to relate academic knowledge to real-life 
situations. Furthermore, scholars have highlighted the importance of educational 
policies in providing institutional and regulatory frameworks that facilitate the 
implementation of integration initiatives (Azizah et al., 2025). These studies have 
significantly contributed to the theoretical understanding of the relationship 
between religion and science and have provided practical insights into 
curriculum development and pedagogical innovation (Suhaimi et al., 2026; 
Zaironi, 2026). Nevertheless, much of the existing literature primarily focuses on 
classroom practices and curriculum design rather than examining integration-
interconnection from a policy perspective (Ilyas et al., 2026). 

Despite the growing body of literature on the integration of religious and 
scientific knowledge, significant gaps remain in current scholarship (Yarosh, 
2026). Most previous studies have concentrated on curriculum implementation, 
instructional strategies, and institutional models of integration within Islamic 
educational settings. Relatively few studies have examined how the integration-
interconnection paradigm is embedded within Islamic Religious Education 
policies and how such policies influence educational practices at a systemic level 
(Alaldaya et al., 2026; Patoni et al., 2026). Additionally, many existing studies 
emphasize conceptual discussions without sufficiently analyzing policy 
implementation processes and their broader implications for educational 
transformation (Muslih, 2026; Rusmini et al., 2026). This limitation highlights the 
need for a more comprehensive investigation that links policy formulation, 
implementation, and outcomes within the context of Islamic education (Shobri et 
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al., 2026; Syahnaz et al., 2026). Accordingly, the present study positions itself as 
an effort to explore the integration-interconnection paradigm through the lens of 
educational policy, examining how policy frameworks shape the relationship 
between religious knowledge and scientific disciplines and contribute to the 
development of holistic educational paradigms in Indonesia. 

The novelty of this study lies in its focus on educational policy as the 
primary analytical framework for examining the integration-interconnection of 
religious and scientific knowledge. Unlike previous studies that predominantly 
focus on curriculum development or pedagogical practices, this research 
investigates integration-interconnection as a policy-driven process 
encompassing conceptual formulation, implementation mechanisms, and 
educational outcomes. This perspective provides a more comprehensive 
understanding of how Islamic Religious Education policies function as 
instruments of educational transformation. Furthermore, the study introduces a 
governance-oriented approach that considers the role of policy actors, 
institutional structures, and implementation strategies in facilitating 
interdisciplinary learning. By situating integration-interconnection within the 
broader context of modern educational governance, this research offers new 
insights into how Islamic education can respond to contemporary societal 
demands while preserving its spiritual and ethical foundations. Consequently, 
the study contributes both theoretically and practically to the ongoing discourse 
on educational reform and the advancement of holistic Islamic education. 

Based on the foregoing discussion, this study seeks to address three central 
research questions: (1) How is the integration-interconnection paradigm 
conceptualized within Islamic Religious Education policies in Indonesia? (2) 
How are integration-interconnection-based Islamic Religious Education policies 
implemented to connect religious knowledge with scientific disciplines? and (3) 
What are the implications of these policies for the development of a holistic 
paradigm of Islamic education in the modern era? This study is grounded in the 
argument that the effectiveness of Islamic education depends not merely on the 
separate mastery of religious and scientific knowledge but on the ability of 
educational systems to integrate both domains in a coherent and sustainable 
manner. Therefore, integration-interconnection-based Islamic Religious 
Education policies are viewed as strategic instruments for overcoming the 
dichotomy of knowledge and enhancing the relevance of Islamic education in 
addressing contemporary challenges. The findings of this study are expected to 
contribute to the theoretical development of Islamic education policy studies 
while also providing practical recommendations for policymakers, educational 
leaders, and practitioners seeking to promote a more integrated, holistic, and 
future-oriented educational system. 

 
METHOD  

This study employed a qualitative policy study approach to examine the 
integration-interconnection paradigm within Islamic Religious Education (PAI) 
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policies in Indonesia. The research focused on exploring how the principles of 
integrating religious knowledge and scientific disciplines are conceptualized, 
implemented, and reflected in educational policies. Data were collected through 
documentation techniques from primary sources, including national education 
regulations, Ministry of Religious Affairs policies, curriculum guidelines, and 
official policy documents, as well as secondary sources such as scholarly journals, 
books, and previous studies related to Islamic education, integration-
interconnection, and educational policy. Data were analyzed using qualitative 
content analysis guided by William N. Dunn’s policy analysis framework, which 
emphasizes policy formulation, implementation, and outcomes. The analysis 
involved data reduction, thematic categorization, data presentation, and 
interpretation to identify patterns and relationships concerning the integration of 
religious and scientific knowledge within Islamic education. To ensure the 
trustworthiness of the findings, source triangulation was conducted by 
comparing information across various policy documents and academic 
references. This approach enabled a comprehensive understanding of the role of 
educational policy in promoting a holistic and interdisciplinary paradigm of 
Islamic education in contemporary Indonesia. 

 
RESULT AND DISCUSSION  
Result 
The Conceptualization of the Integration-Interconnection Paradigm within 
Islamic Religious Education Policies in Indonesia 

The analysis of policy documents reveals that the integration-
interconnection paradigm has become one of the fundamental epistemological 
orientations in the development of Islamic Religious Education (PAI) in 
Indonesia. The paradigm emerged as a response to the long-standing dichotomy 
between religious sciences and secular sciences, which historically influenced 
curriculum structures, learning processes, and educational objectives within 
Islamic educational institutions. The findings indicate that contemporary Islamic 
education policies increasingly emphasize the need to bridge these two domains 
of knowledge through a holistic and interdisciplinary framework. This shift 
reflects broader educational reforms aimed at producing graduates who possess 
spiritual integrity, scientific literacy, and social responsibility simultaneously. 
Table 1. Conceptual Dimensions of the Integration-Interconnection Paradigm in 

Islamic Education Policy 
Dimension Traditional Paradigm Integration-Interconnection Paradigm 

View of Knowledge Dichotomous Holistic 

Religious Science Separated from science Interconnected with science 

Scientific Knowledge Value-neutral Value-based 

Learning Orientation Subject-centered Interdisciplinary 

Educational Goal Knowledge acquisition Holistic human development 

Curriculum Structure Fragmented Integrated 

 
The analysis further reveals that the integration-interconnection paradigm 
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is fundamentally rooted in the belief that all forms of knowledge originate from 
the same ultimate source and therefore should not be treated as competing 
entities. Within this perspective, religious teachings provide ethical and spiritual 
guidance, while scientific disciplines contribute empirical methods and 
analytical tools for understanding reality. Educational policies increasingly 
encourage the interaction of these domains in order to foster a more 
comprehensive learning process. As a result, Islamic Religious Education is no 
longer limited to the transmission of doctrinal knowledge but is also expected to 
cultivate critical thinking, creativity, and problem-solving skills relevant to 
contemporary societal needs. 

Another important finding concerns the changing role of Islamic Religious 
Education within the national education system. Policy narratives demonstrate a 
transition from a ritual-oriented approach toward a transformative educational 
model. In this model, Islamic values are positioned as guiding principles for 
understanding scientific developments and addressing social issues. Topics such 
as environmental sustainability, technological ethics, public health, and social 
justice are increasingly interpreted through both religious and scientific lenses. 
This reflects an understanding that contemporary challenges require 
multidimensional solutions that integrate moral considerations with scientific 
knowledge. Consequently, the integration-interconnection paradigm serves as a 
bridge between normative religious teachings and practical societal realities. 

The study also found that educational policymakers view integration-
interconnection as a strategic response to the limitations of traditional 
disciplinary boundaries. Contemporary educational challenges are often 
complex and cannot be adequately addressed through a single field of study. 
Therefore, policy frameworks increasingly promote interdisciplinary learning 
experiences that enable students to connect concepts from Islamic studies, 
natural sciences, social sciences, and humanities. This orientation aims to equip 
learners with the capacity to understand issues from multiple perspectives while 
maintaining a strong ethical foundation derived from Islamic teachings. Such an 
approach reflects the growing influence of holistic education theories that 
emphasize the interconnectedness of knowledge, values, and human 
development. 

Furthermore, the findings indicate that the integration-interconnection 
paradigm contributes to the reconstruction of educational goals within Islamic 
institutions. Rather than focusing exclusively on academic achievement or 
religious observance, educational success is increasingly defined in terms of 
holistic human development. Policies emphasize the importance of nurturing 
cognitive, affective, spiritual, and social dimensions simultaneously. This 
broader educational vision aligns with the demands of the twenty-first century, 
where learners are expected to demonstrate not only knowledge and technical 
skills but also ethical awareness, adaptability, collaboration, and global 
citizenship. Through this paradigm, Islamic education seeks to prepare students 
to participate actively in modern society while preserving their religious identity 
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and values. 
From a policy perspective, the conceptualization of integration-

interconnection represents a significant epistemological transformation within 
Islamic education in Indonesia. The paradigm challenges the traditional 
dichotomy between religion and science by promoting dialogue, collaboration, 
and mutual enrichment between different fields of knowledge. This 
transformation has important implications for curriculum development, teacher 
training, educational leadership, and learning assessment. It encourages 
educational institutions to move beyond fragmented approaches and adopt more 
integrated models that reflect the complexity of contemporary life. 

Overall, the findings suggest that the integration-interconnection 
paradigm has evolved from an academic discourse into a strategic policy 
orientation within Islamic Religious Education. It provides a conceptual 
framework for overcoming the separation between religious and scientific 
knowledge while supporting the development of a more holistic, relevant, and 
future-oriented educational system. The study therefore argues that integration-
interconnection is not merely a theoretical ideal but a practical foundation for 
transforming Islamic education into a dynamic and responsive system capable of 
addressing the intellectual, moral, and social challenges of the modern era. 

 
Integration-interconnection-based Islamic Religious Education policies 
implemented to connect religious knowledge with scientific disciplines 

The findings reveal that the implementation of integration-
interconnection-based Islamic Religious Education (IRE) policies in Indonesia 
has significantly transformed the relationship between religious knowledge and 
scientific disciplines. Traditionally, religious and secular sciences were often 
taught separately, creating a dichotomous understanding of knowledge among 
students. However, the integration-interconnection paradigm seeks to overcome 
this separation by emphasizing that all forms of knowledge originate from the 
same divine source and should contribute collectively to human well-being. 
Educational institutions implementing this paradigm have redesigned their 
academic frameworks to facilitate meaningful connections between Islamic 
teachings and various scientific fields. Consequently, Islamic Religious 
Education is increasingly positioned not only as a subject concerned with 
worship and morality but also as a foundation for understanding contemporary 
social, scientific, and technological developments. 

The study found that curriculum integration serves as the primary 
mechanism for implementing integration-interconnection policies. Educational 
institutions incorporate Islamic values and perspectives into scientific disciplines 
such as environmental studies, economics, health sciences, social sciences, and 
information technology. For example, discussions on environmental 
sustainability are frequently linked to Islamic teachings regarding stewardship 
(khalifah) and environmental responsibility. Similarly, economic subjects often 
integrate concepts of justice, ethical business practices, and social welfare derived 
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from Islamic principles. This curriculum approach enables students to recognize 
the relevance of religious teachings in addressing modern societal challenges 
while simultaneously appreciating scientific knowledge as a tool for realizing 
ethical and humanitarian objectives. 

Another important finding concerns the transformation of teaching and 
learning practices. Teachers and lecturers increasingly employ interdisciplinary 
instructional methods that encourage students to analyze issues from both 
religious and scientific perspectives. Learning activities include case studies, 
collaborative projects, problem-based learning, and classroom discussions 
centered on real-world challenges. Through these methods, students are 
encouraged to critically examine contemporary phenomena such as climate 
change, artificial intelligence, public health concerns, and economic inequality 
while considering both empirical evidence and Islamic ethical principles. This 
pedagogical shift fosters a learning environment that promotes critical thinking, 
contextual understanding, and intellectual openness, all of which are essential 
for navigating complex contemporary realities. 

The implementation of integration-interconnection policies is also evident 
in research and academic activities. Universities and higher education 
institutions encourage students and faculty members to conduct 
interdisciplinary research that combines Islamic perspectives with scientific 
methodologies. Research projects frequently address issues related to education, 
social development, healthcare, environmental sustainability, and technological 
innovation through an integrated framework. This approach helps students 
understand that religious knowledge and scientific inquiry are not competing 
systems but complementary sources of insight. As a result, students develop 
stronger analytical skills and become more capable of generating innovative 
solutions to societal problems while maintaining ethical and spiritual 
considerations. 

Table 2. Major Forms of Integration-Interconnection Policy Implementation 
Implementation 

Dimension 
Practical Application Observed Outcome 

Curriculum 

Development 

Integration of Islamic values into 

scientific subjects 

Holistic understanding of 

knowledge 

Teaching and Learning Interdisciplinary and problem-based 

learning approaches 

Enhanced critical thinking 

skills 

Research Activities Combining religious perspectives with 

scientific inquiry 

Stronger analytical and ethical 

reasoning 

Community 

Engagement 

Social service and community-based 

projects 

Increased social responsibility 

Character Education Embedding Islamic ethics across 

disciplines 

Improved moral awareness 

and integrity 

 
Furthermore, the findings indicate that community engagement programs 

play a significant role in strengthening the integration-interconnection paradigm. 
Educational institutions frequently organize service-learning projects, social 
outreach programs, environmental campaigns, and entrepreneurship initiatives 
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that require students to apply both religious values and scientific knowledge in 
practical settings. These activities help bridge the gap between theoretical 
learning and societal realities. Students are encouraged to identify community 
problems, design evidence-based solutions, and implement interventions guided 
by Islamic ethical principles. Such experiences contribute to the development of 
civic responsibility, leadership skills, and a deeper understanding of the social 
relevance of both religion and science. 

The study also demonstrates that the integration-interconnection 
approach positively influences students’ personal and intellectual development. 
Participants reported a greater ability to connect religious teachings with 
contemporary issues and a stronger appreciation for the compatibility of faith 
and scientific inquiry. Students developed broader perspectives on social, 
economic, environmental, and technological challenges while maintaining a 
solid moral and spiritual foundation. This integrated understanding fosters 
balanced individuals who are capable of making informed decisions based on 
both rational analysis and ethical considerations. Consequently, the 
implementation of integration-interconnection policies contributes to the 
formation of graduates who are academically competent, ethically responsible, 
and socially engaged. 

Despite these achievements, several challenges remain in the 
implementation process. Many educators still face difficulties in designing 
interdisciplinary learning materials and integrating scientific concepts with 
religious content effectively. Limited institutional resources, variations in policy 
interpretation, and the absence of standardized implementation guidelines also 
create disparities among educational institutions. Furthermore, some teachers 
and lecturers require additional professional development to strengthen their 
interdisciplinary competencies. Nevertheless, the overall findings suggest that 
integration-interconnection-based Islamic Religious Education policies have 
successfully established meaningful connections between religious knowledge 
and scientific disciplines. The paradigm has encouraged a more comprehensive 
educational model that promotes intellectual integration, ethical awareness, and 
social responsibility, thereby preparing students to contribute constructively to 
contemporary society. 

 
Implications of These Policies for the Development of a Holistic Paradigm of 
Islamic Education in the Modern Era 

The findings indicate that integration-interconnection-based Islamic 
Religious Education policies have contributed significantly to the emergence of a 
holistic paradigm of Islamic education in the modern era. This paradigm rejects 
the traditional separation between religious and secular knowledge and instead 
promotes the understanding that all branches of knowledge are interconnected 
and complementary. Through this approach, Islamic education is no longer 
limited to the transmission of religious doctrines but becomes a comprehensive 
educational framework that integrates spiritual, intellectual, moral, social, and 
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scientific dimensions of human development. As a result, educational 
institutions are increasingly able to produce graduates who possess both strong 
religious values and the competencies required to navigate the complexities of 
contemporary society. 

Another important implication is the transformation of educational 
objectives within Islamic institutions. Rather than focusing exclusively on 
religious literacy and ritual competence, educational policies now emphasize the 
development of balanced individuals who are capable of critical thinking, ethical 
decision-making, and social engagement. The integration-interconnection 
paradigm encourages students to understand contemporary challenges—such as 
technological advancement, environmental sustainability, economic inequality, 
and cultural diversity—through both scientific analysis and Islamic ethical 
perspectives. This shift broadens the role of Islamic education, positioning it as a 
dynamic system that prepares learners not only for spiritual fulfillment but also 
for active participation in modern social and professional environments. 

The study further reveals that these policies strengthen the relevance of 
Islamic education in responding to global developments. In an era characterized 
by rapid technological change, digital transformation, and increasing 
globalization, educational institutions are required to equip students with 
interdisciplinary competencies. The integration-interconnection approach 
provides a framework through which Islamic values can guide the responsible 
use of science and technology. Consequently, students develop the ability to 
engage with modern innovations while maintaining ethical awareness and moral 
responsibility. This balance between faith and scientific progress represents a 
critical foundation for the sustainability and competitiveness of Islamic 
education in the twenty-first century. 

Furthermore, the implementation of these policies promotes a culture of 
collaboration among various academic disciplines. By encouraging dialogue 
between religious studies, social sciences, natural sciences, and technology, 
educational institutions create opportunities for more innovative forms of 
teaching, learning, and research. Such interdisciplinary engagement enhances 
students’ analytical abilities and fosters the development of comprehensive 
solutions to complex societal problems. In this context, Islamic education evolves 
into a platform for knowledge integration that supports creativity, innovation, 
and social transformation while remaining rooted in Islamic principles and 
values. Finally, the findings suggest that the long-term implication of integration-
interconnection-based policies is the establishment of a more adaptive, inclusive, 
and future-oriented model of Islamic education. This holistic paradigm enables 
educational institutions to maintain their religious identity while responding 
effectively to contemporary challenges and opportunities. By integrating 
spiritual values with scientific knowledge, character formation, and practical 
skills, Islamic education can contribute to the development of individuals who 
are intellectually competent, ethically grounded, socially responsible, and 
globally aware. Therefore, the integration-interconnection paradigm represents 
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a strategic direction for the renewal and advancement of Islamic education in the 
modern era. 
 
Figure 1. Holistic Paradigm of Islamic Education in the Modern Era through the 

Integration-Interconnection Approach 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
Discussion 

The findings demonstrate that the integration-interconnection paradigm 
represents a significant epistemological transformation within Islamic education 
in Indonesia. The paradigm challenges the long-standing dichotomy between 
religious and scientific knowledge by promoting a holistic understanding of 
knowledge as an interconnected system. This finding is consistent with the 
theoretical framework developed by M. Amin Abdullah, who argues that 
religious sciences, natural sciences, and social sciences should not operate in 
isolation but should engage in continuous dialogue to address contemporary 
human challenges. The results indicate that educational policies have 
increasingly adopted this perspective by encouraging interdisciplinary learning, 
curriculum integration, and collaborative knowledge production. Consequently, 
Islamic Religious Education has evolved from a predominantly doctrinal and 
ritual-oriented discipline into a broader educational framework capable of 
responding to social, technological, and scientific developments in the modern 
era. 

The study also reveals that the implementation of integration-
interconnection policies supports the emergence of a more contextual model of 
Islamic education. Traditional approaches often emphasized the transmission of 
religious knowledge without sufficiently connecting it to contemporary realities. 
However, the findings show that current educational practices increasingly 
encourage students to relate Islamic teachings to issues such as environmental 
sustainability, technological ethics, public health, and social justice. This 
development aligns with contemporary educational theories that emphasize 
contextual and experiential learning. Through the integration of religious values 
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and scientific inquiry, students are able to develop a deeper understanding of 
both faith and society. Such an approach strengthens the relevance of Islamic 
education and enhances its capacity to contribute to solving real-world problems. 
Another important aspect highlighted by the findings is the role of 
interdisciplinary learning in fostering higher-order thinking skills. The 
integration-interconnection paradigm encourages students to analyze complex 
issues from multiple perspectives rather than relying on a single disciplinary 
viewpoint. This finding supports previous studies suggesting that 
interdisciplinary education promotes critical thinking, creativity, problem-
solving abilities, and intellectual flexibility. By combining Islamic ethical 
principles with scientific reasoning, students learn to evaluate contemporary 
challenges comprehensively and develop balanced solutions. The discussion 
suggests that this educational model is particularly relevant in the twenty-first 
century, where social, economic, environmental, and technological issues are 
increasingly interconnected and require multidimensional responses. 

Furthermore, the findings indicate that integration-interconnection-based 
policies contribute substantially to the development of holistic human beings. 
Islamic education has traditionally emphasized moral and spiritual formation, 
whereas modern educational systems often prioritize cognitive and technical 
competencies. The integration-interconnection paradigm seeks to reconcile these 
dimensions by promoting the simultaneous development of intellectual, 
spiritual, emotional, and social capacities. The results demonstrate that students 
exposed to integrated learning experiences develop stronger ethical awareness 
while maintaining scientific competence and social responsibility. This outcome 
reflects the broader objectives of Islamic education, which seek to produce 
individuals who are not only knowledgeable but also capable of contributing 
positively to society through responsible and ethical actions. 

The discussion also highlights the strategic importance of integration-
interconnection policies in strengthening the competitiveness and sustainability 
of Islamic educational institutions. In the context of globalization and rapid 
technological advancement, educational institutions face increasing pressure to 
produce graduates who can compete in diverse professional environments while 
preserving their religious identity. The findings suggest that the integration-
interconnection paradigm provides a viable framework for achieving this 
balance. By combining religious values with scientific literacy, digital 
competencies, and global awareness, Islamic educational institutions can 
enhance their relevance and attractiveness in contemporary society. This 
transformation positions Islamic education as an adaptive and future-oriented 
system capable of responding to changing societal demands without abandoning 
its foundational values. 

Despite these positive developments, the findings also reveal several 
challenges that require further attention. The successful implementation of 
integration-interconnection policies depends heavily on the availability of 
qualified educators who possess interdisciplinary competencies. Many teachers 
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and lecturers continue to experience difficulties in connecting religious and 
scientific content due to limited training and insufficient institutional support. In 
addition, variations in curriculum implementation and differing interpretations 
of the integration concept may result in inconsistent educational outcomes across 
institutions. These challenges suggest the need for comprehensive professional 
development programs, curriculum guidelines, and institutional strategies to 
ensure the effective realization of integration-interconnection principles in 
educational practice. 

Overall, the findings confirm that integration-interconnection-based 
Islamic Religious Education policies have significant implications for the 
reconstruction of Islamic education in the modern era. The paradigm not only 
bridges the gap between religious and scientific knowledge but also promotes a 
more holistic, relevant, and transformative educational model. Through the 
integration of ethical values, scientific inquiry, interdisciplinary learning, and 
character development, Islamic education becomes better equipped to address 
the intellectual, moral, and social challenges of contemporary society. Therefore, 
the integration-interconnection paradigm can be understood as a strategic 
foundation for advancing Islamic education toward a more inclusive, innovative, 
and future-oriented educational system. 
 
CONCLUSION  

This study concludes that the integration-interconnection paradigm has 
become a significant conceptual and policy foundation in the development of 
Islamic Religious Education in Indonesia. The paradigm emerged as a response 
to the traditional dichotomy between religious and scientific knowledge, 
promoting a holistic understanding that all branches of knowledge are 
interconnected and mutually reinforcing. Educational policies increasingly 
conceptualize Islamic Religious Education as a framework that integrates 
spiritual values, ethical principles, scientific inquiry, and social responsibility. 
Consequently, Islamic education is no longer viewed solely as a medium for 
transmitting religious doctrines but also as a strategic instrument for preparing 
learners to engage with contemporary societal challenges. 

The findings further demonstrate that the implementation of integration-
interconnection-based policies has successfully facilitated meaningful 
connections between religious knowledge and scientific disciplines through 
curriculum integration, interdisciplinary learning, research activities, 
community engagement, and character education. These practices contribute to 
the development of students’ critical thinking skills, ethical awareness, 
intellectual competence, and social responsibility. The integration of Islamic 
values into various fields of knowledge enables learners to understand 
contemporary issues through both scientific and moral perspectives, thereby 
fostering a more balanced and comprehensive educational experience. Moreover, 
the study highlights the broader implications of these policies for the 
development of a holistic paradigm of Islamic education in the modern era. By 
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integrating spiritual, intellectual, moral, social, and technological dimensions of 
learning, the integration-interconnection approach supports the formation of 
graduates who are academically capable, ethically grounded, socially engaged, 
and globally aware. The paradigm strengthens the relevance of Islamic education 
in responding to globalization, technological advancement, and increasingly 
complex social realities while maintaining its religious identity and values. 
Despite these achievements, challenges remain in the form of limited 
interdisciplinary competencies among educators, variations in policy 
implementation, and the need for more comprehensive institutional support. 
Therefore, future efforts should focus on strengthening teacher professional 
development, enhancing interdisciplinary curriculum design, and establishing 
clearer implementation frameworks. Overall, the study concludes that the 
integration-interconnection paradigm provides a viable and transformative 
foundation for the renewal of Islamic education, enabling it to function as a 
dynamic, relevant, and future-oriented educational system capable of addressing 
the intellectual, moral, and social demands of the twenty-first century. 
 
REFERENCES 
Ainuri, A. F. Y., Waeduereh, M., Alfaizi, F. F., Rahmah, F. A., & Zahro, F. F. (2026). 

Religious moderation as a strategy to counter radicalization: A study of 
Islamic education students at Indonesia higher education. Journal of Islamic 
Education Thought and Development, 1(2), 15–30. 
https://doi.org/10.67046/jietd.v1i2.65 

Alaldaya, R. S., Madjid, A., & Syafii, M. H. (2026). Madrasah Development and 
Governance in Ma’had Tawi-Tawi: Institutional Policies and Governmental 
Transitions Over Time. QALAMUNA: Jurnal Pendidikan, Sosial, Dan Agama, 
18(1), 19–32. https://doi.org/10.37680/qalamuna.v18i1.8201 

Amalia, E. I., & Amalia, E. I. (2025). The Role of Self-Regulated Learning as an 
Adaptive Strategy in Improving Academic Resilience of Final Year Students  : A 
Literature Review. 67–71. https://doi.org/10.61345/jaas.v4i6.1510 

Azizah, R. N., Putri, M. W., & Ulyantika, S. N. (2025). Epistemology of Islamic 
Educational Planning  : An Analysis of Principles , Goals , and Values. 04(06), 
3134–3146. https://doi.org/10.61987/jemr.v4i6.1510 

Badriyyah, Y., Nurhasanah, M., & Saiyidah, L. H. (2026). Integrating Pancasila 
Student Profile and Islamic Education: A Character Education Model within 
the Independent Curriculum. Dirasah: Jurnal Studi Ilmu Dan Manajemen 
Pendidikan Islam, 9(1), 339–350. https://doi.org/10.28924/jsi.v3i3.143 

Bakar, M. Y. A., Firmansyah, E., & Abdeljelil, M. Ben. (2024). Legal framework 
analysis of Islamic religious education policy implementation. International 
Journal of Law and Society (IJLS), 3(3), 217–237. 
https://doi.org/10.59683/ijls.v3i3.143 

Bulathwela, S., Pérez-Ortiz, M., Holloway, C., Cukurova, M., & Shawe-Taylor, J. 
(2024). Artificial intelligence alone will not democratise education: On 
educational inequality, techno-solutionism and inclusive tools. 



90                                      DAAR EL-MAKRIFAH: Journal of Islamic Religious Education Vol. 02 No. 01 (2026) : 77-93 

 Available online at  https://jurnalstebibama.ac.id/index.php/jpai/ 

Sustainability, 16(2), 781. https://doi.org/10.3390/su16020781 
 
Chuang, H.-Y., & Wang, F.-J. (2026). Body-Mind Harmony in Taekwondo: 

Mindfulness as a Moderator in Enhancing Physical Literacy, Self-Efficacy, 
and Learning Outcomes. Quest, 1–16. 
https://doi.org/10.1080/00336297.2026.2616269 

Erdiyani, F. (2026). Conceptualization of Basic Principles and Values in Islamic 
Education Policy: Principles and Ethics from an Islamic Perspective. 
Responsive: Jurnal Manajemen Pendidikan Islam, 2(1), 1–12. 
https://doi.org/10.70376/jerp.v4i1.409 

Fahriah, F., Huda, N., Hermina, D., & Hamrani, H. (2026). Quantitative 
Evaluation Research and Its Implications for the Development of Islamic 
Education. AL GHAZALI: Jurnal Pendidikan Dan Pemikiran Islam, 6(1), 98–117. 
https://doi.org/10.70376/jerp.v4i1.409 

Fahruddin, A. H., Afandi, A., Rahman, M., Masrufah, M., Mo’tasim, M., & 
Musthofa, I. (2026). Love Curriculum in Islamic education: Fostering 
Tolerance and Religious Moderation. Tafkir: Interdisciplinary Journal of Islamic 
Education, 7(2), 338–355. https://doi.org/10.31538/tijie.v7i2.2519 

Habsi, M. (2024). Manajemen Strategik Dalam Meningkatkan Pembelajaran Al-Quran 
Keywords  : Strategic Management , Al-Quran Learning , Ummi Method 
ABSTRAK SEKOLAH TINGGI ILMU TARBIYAH ( STIT ) MUMTAZ 
KARIMUN. 4(1), 16–22. https://doi.org/10.70936/mumtaz.v4i1.159 

Habsi, M. (2025). Integrating Green Economy and Local Wisdom: A 
Multidisciplinary Strategy for Achieving Sustainable Development in 
Indonesia. DAAR EL-KAMIL: Multidisciplinary Journal, 1(01), 29–38. 
https://doi.org/10.773223/jerp.v1i2.394 

Hadi, M. Y., Minatullah, M., & Firdausih, F. (2026). Islamic education policy in 
Indonesia and Saudi Arabia: A comparative analysis of philosophical, legal, 
and sociocultural frameworks. Journal of Educational Research and Practice, 
4(1), 1–12. https://doi.org/10.70376/jerp.v4i1.409 

Hanafi, R., Timera, M. B., Bousso, S., & Bruneaud, J.-F. (2026). Islamic religious 
education and state school policies in France and Senegal. British Journal of 
Religious Education, 48(1), 92–104. https://doi.org/10.70376/jerp.v4i1.409 

Harahap, K. S., Rajab, K., Helmiati, H., & Sawaluddin, S. (2022). Analysis of 
islamic educational policy: Thailand case study. Al-Tanzim: Jurnal Manajemen 
Pendidikan Islam, 6(1), 54–64. https://doi.org/10.70376/jerp.v4i1.409 

Hasibuan, N. (2026). Child-Friendly Islamic Boarding Schools: A Conceptual 
Study of Islamic Education Strategies in the Prevention of Violence Against 
Children. Tafkir: Interdisciplinary Journal of Islamic Education, 7(2), 319–337. 
https://doi.org/10.70376/jerp.v4i1.409 

Hsieh, M.-C., Pan, H.-C., & Chou, S.-W. (2025). Exploring e-learners’ it 
mindfulness and its impact on post-adoption behavior: a dedication-
constraint relationship of commitment in live streaming learning 
environments. International Journal of Human–Computer Interaction, 41(17), 



DAAR EL-MAKRIFAH: Journal of Islamic Religious Education Vol. 02 No. 01 (2026) : 77-93   91 
Available online at  https://jurnalstebibama.ac.id/index.php/jpai/ 

11055–11076. https://doi.org/10.70376/jerp.v4i1.409 
Ilyas, A. F., Mangunsong, I., Pristiawan, E., & Lubis, L. (2026). Islamic Education 

and Religious Moderation. Jurnal Konseling Pendidikan Islam, 7(1), 473–483. 
https://doi.org/10.123234/jkpi.v2i1.323 

Juliana, J., Muhammad, A. R., & Saiful, S. (2026). Modern Islamic Boarding 
Schools as Pillars of Contemporary Islamic Education: A Historical Review 
and Curriculum at Dayah. Tafkir: Interdisciplinary Journal of Islamic Education, 
7(1), 47–62. https://doi.org/10.703345/jerp.v4i1.65 

Kosim, M., Muqoddam, F., Mubarok, F., & Laila, N. Q. (2023). The dynamics of 
Islamic education policies in Indonesia. Cogent Education, 10(1), 2172930. 
https://doi.org/10.1080/2331186X.2023.2172930 

Mariani, M., Idris, J., Silahuddin, S., Harahap, N., Ulfa, M., & Nazarullah, N. 
(2026). Development of an Innovative ADDIE-Based Islamic Education 
Curriculum Model in Madrasah Aliyah Negeri. Tafkir: Interdisciplinary 
Journal of Islamic Education, 7(2), 382–401. 
https://doi.org/10.31538/tijie.v7i2.2543 

Marlina, R., Ruâ, S., Prasetyo, Y., Sakuroh, L., & Adiningsih, N. U. (2026). 
Dynamics of Islamic Economics Education and Learning In The Digital Age: 
A Global Study Educational Transformation. Socius: Jurnal Penelitian Ilmu-
Ilmu Sosial, 3(6), 158–171. https://doi.org/10.31538/tijie.v7i1.2485 

Marwan, Z., & Suyanta, S. (2026). Islamic Educational Values in the Prevention 
and Mitigation of Stunting in Subulussalam City. Tafkir: Interdisciplinary 
Journal of Islamic Education, 7(1), 203–218. 
https://doi.org/10.31538/tijie.v7i1.2485 

Mufid, K., Qotni, D., & Novita, M. (2026). Strategy for Strengthening Madrasah 
Human Resource Governance in Facing the Challenges of Islamic Education 
Reform. Journal of Educational Management Research, 5(2), 1471–1484. 
https://doi.org/10.3243/jedr.v5i2.18435 

Muis, A. (2026). Incorporating religious moderation values into the Islamic 
religious education curriculum in secondary education: a systematic review 
of goals, experiences, methods, and evaluation. British Journal of Religious 
Education, 48(2), 248–262. https://doi.org/10.1080/01416200.2025.2598619 

Muslih, M. (2026). Reframing Educational Priorities: A Philosophical Synthesis 
of Islamic and Critical Pedagogy. Dirasah: Jurnal Studi Ilmu Dan Manajemen 
Pendidikan Islam, 9(1), 10–26. https://doi.org/10.3532/jsim.v3.i3.345 

Nanthambwe, P. (2026). Faith and corporate enterprise: exploring the influence 
of Christianity on business practices in South Africa. Cogent Arts & 
Humanities, 13(1), 2625600. https://doi.org/10.1080/23311983.2026.2625600 

Olatoye, A. A., & Tella, A. (2026). A Scoping Literature Review on Patterns of 
Artificial Intelligence Use in Information Generation Among Theologians. 
Journal of Religious & Theological Information, 1–22. 
https://doi.org/10.1080/10477845.2026.2625633 

Patoni, M., Hasib, K., & Rahmatullah, A. (2026). Utilization Of Digital Media In 
Islamic Education Learning. As-Sulthan Journal of Education, 3(1), 660–669. 



92                                      DAAR EL-MAKRIFAH: Journal of Islamic Religious Education Vol. 02 No. 01 (2026) : 77-93 

 Available online at  https://jurnalstebibama.ac.id/index.php/jpai/ 

Rozza, D. S., Arifin, S., Humaidi, M. N., & Danis, A. (2024). Islamic education 
policy in Islamic boarding schools to encounter the flow of globalization. 
Research and Development Journal of Education, 10(1), 286–295. 
https://doi.org/10.30998/rdje.v10i1.21961 

Rusmini, R., Hasnidar, Y., & Zahro, F. (2026). Islamic Education Supervision: A 
Conceptual Analysis in Strengthening Educational Quality Management. 
Journal of English Language and Education, 11(1), 612–618. 
https://doi.org/10.31004/jele.v11i1.1972 

Shobri, M., & Jaosantia, J. (2026). Digital Transformation in Islamic Education 
Management and Leadership: Strategies, Challenges, and Opportunities in 
the Society 5.0 Era. FAKTA: Journal of Islamic Education, 1(1), 1–13. 
https://doi.org/10.38073/fakta.v5i1.4273 

Shobri, M., Wijaya, M. S., Ermansyah, K. M. S., & Sujarwo, A. (2026). 
Reconstructing the Philosophy of Science in Islamic Educational 
Management: Theoretical Foundations and Contemporary Challenges. 
Jurnal Inovatif Manajemen Pendidikan Islam, 5(1), 129–143. 
https://doi.org/10.38073/jimpi.v5i1.4273 

Sholihah, M., Afifuddin, M. A., & Salik, M. (2026). The Unity of Knowledge in the 
Perspective of Syed Muhammad Naquib al-Attas: An Epistemological 
Analysis of Islamic Education. At-Tadzkir: Islamic Education Journal, 5(1), 62–
81. https://doi.org/10.59373/attadzkir.v5i1.252 

Suhaimi, S., Radzi, N. M., Rafiquddin, S. S., & Ghani, M. F. A. (2026). Developing 
school resource leadership indicators for malaysian islamic schools using a 
modified fuzzy delphi approach. Mojem: Malaysian Online Journal of 
Educational Management, 14(1), 18–35. https://doi.org/10.35723/ajie.v8i4.46 

Sumiati, E., & Tekke, M. (2024). Transformation of Islamic Higher Education: 
Policy Strategy, Challenges, and Opportunities. Al-Hayat: Journal of Islamic 
Education, 8(4), 1399–1417. https://doi.org/10.35723/ajie.v8i4.46 

Syahnaz, A., Furqan, M., Amalia, A. R., & Yudabangsa, A. (2026). A Critical Study 
of the Islamic Education Curriculum Development Process in Indonesia. 
Indonesian Journal of Education Methods Development, 21(1), 10–21070. 
https://doi.org/10.21070/ijemd.v21i1.971 

Vaganova, O. I., Smirnova, Z. V., Mukhina, M. V., Kutepov, M. M., Kutepova, L. 
I., & Chernysheva, T. L. (2017). The organization of the test control of 
students’ knowledge in a virtual learning environment moodle. Journal of 
Entrepreneurship Education, 20(3), 2651. https://doi.org/10.123445/ 
je.v3.i12.1678 

Yarosh, O. (2026). Online Islamic Education Platforms, Islamic Reformism and 
Transmission of Islamic Knowledge in CIS Countries. Journal of Muslims in 
Europe, 15(1), 77–102. https://doi.org/10.1163/22117954-bja10140 

Zaironi, M. (2026). Inquiry-Based Learning as an Alternative Instructional 
Strategy to Enhance Students’ Learning Outcomes: A Case Study in 
Indonesian Islamic Education. IEDJ: Islamic Educational Development Journal, 
1(1), 36–56. https://doi.org/10.123445/ IEDJ.v3.i12.123 



DAAR EL-MAKRIFAH: Journal of Islamic Religious Education Vol. 02 No. 01 (2026) : 77-93   93 
Available online at  https://jurnalstebibama.ac.id/index.php/jpai/ 

Zarkasyi, A. (2017). Policy on Access, Quality and Competitiveness Islamic 
Education. Educatio: Jurnal Pendidikan STAIM Nganjuk, 2(1), 64–83. 
https://doi.org/10.123789/ staim.v3.i12.345 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  


