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 ABSTRACT 
 This research aims to examine contemporary issues that become 

obstacles in the implementation of multicultural-based Islamic 
education and formulate its development strategies in the digital era. 
This research uses a qualitative approach with the literature study 
method, namely analysing various journals and relevant scientific 
sources without directly involving field samples. The research results 
show that there are several main obstacles, namely the gap between 
the ideal values of Islamic teachings and learning practises, the 
emergence of religious exclusivity, the influence of radicalism and 
intolerance, and the impact of uncontrolled digital information flow 
such as the echo chamber phenomenon. In addition, the curriculum 
that is still cognitively oriented and the limited competence of 
teachers in applying a multicultural approach also strengthens the 
problem. Social environment factors also affect the formation of 
students' mindsets in addressing diversity. Therefore, a 
comprehensive development strategy is needed, including 
strengthening the multicultural-based curriculum, implementing 
dialogue learning, improving digital literacy, developing teacher 
competence, and creating an inclusive education environment. This 
research recommends that Islamic education should be more 
adaptive, contextual, and integrative in facing the challenges of the 
digital era in order to form students who are inclusive, tolerant, and 
able to live harmoniously in a multicultural society. 
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INTRODUCTION 

Indonesia is a pluralistic country inhabited by diverse cultural, ethnic, 
linguistic, religious, racial, and ethnic backgrounds. This diversity is not only a 
social identity, but also forms the character of a nation that is multicultural. In 
this case, multiculturalism can be understood as a tangible picture of the plurality 
that lives and develops in society (Amin 2024). This diversity on the one hand 
becomes a wealth that enriches national cultural treasures, but on the other hand 
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also holds the potential for social clashes if not managed wisely. Reality shows 
that differences often affect the way of view, attitudes, and interests of 
individuals and groups. When these differences are not accompanied by mutual 
respect and openness, conflict becomes difficult to avoid. Even under certain 
conditions, conflict can develop into radical and anarchic actions (Salsabella, 
Agustina, and Sari 2025). Therefore, systematic efforts are needed to instill values 
that are able to manage diversity constructively, one of which is through 
multicultural-based education. In this context, multicultural education is an 
important need in maintaining social harmony. Especially in Islamic education, 
values such as tolerance, justice, and respect for differences are actually integral 
parts that must be internalized in the learning process (Mei, Usman, and Ondeng 
2024). Islamic religious education not only functions as a means of knowledge 
transfer, but also as a medium for the formation of students' attitudes and 
characters so that they are able to coexist peacefully in a plural society. 

However, the implementation of multicultural-based Islamic education 
in Indonesia still faces various challenges. Contemporary phenomena such as 
increasing cases of intolerance, identity-based hate speech, and social 
polarization in the digital space are indicators that diversity management is still 
a crucial issue. Qualitatively, this symptom can be seen from the strengthening 
of exclusivity in religion, while quantitatively it can be seen from various reports 
from social research institutions that show an increasing trend of intolerance 
among the younger generation. This phenomenon that is not fully controlled also 
affects the mindset of students. Information that is freely disseminated through 
digital media does not always carry the values of moderation, even in some cases 
it reinforces a narrow and exclusive attitude. Although various studies have 
discussed the concept of multicultural education, most of it is still at the 
normative and conceptual level, and has not comprehensively linked the new 
challenges that arise in the digital age. Several studies have begun to mention the 
influence of digital media on students' mindsets, but the discussion has not yet 
elaborated on the relationship between religious exclusivism, digital information 
flows, and the implementation of multicultural Islamic education in an 
integrated manner. This shows that there are research gaps that need to be filled, 
especially in understanding the new dynamics faced by the world of education 
in the digital era. 

Based on this background, this research is present to comprehensively 
examine various contemporary issues that are challenges in the implementation 
of multicultural Islamic education. In addition, this research also seeks to offer 
more relevant, adaptive, and contextual learning development strategies. Thus, 
the position of this research is as a complement as well as a reinforcement of 
previous studies, by presenting a more contextual perspective in accordance with 
the times, especially in the digital era which is full of information disruption. The 
purpose of this research is to identify the main obstacles in the implementation 
of multicultural Islamic education, analyze the influence of religious exclusivism 
and digital flows on the mindset of students, and formulate an effective Islamic 
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Religious Education learning development strategy in instilling multicultural 
values. Thus, this research is expected to be able to contribute to strengthening 
the role of Islamic education as a means of building an inclusive, tolerant, and 
responsive character to diversity. 
 
METHOD 

This study uses a qualitative approach with the type of literature study 
(library research) to examine contemporary issues in multicultural-based Islamic 
education. The research was carried out for one month, namely April 2026. The 
research population included all relevant literature, while the sample was 
purposively selected in the form of journals, books, and previous research that were 
relevant to the focus of the study. The data collection technique is carried out 
through documentation by collecting and studying related scientific sources. The 
research instrument is the researcher himself (human instrument) supported by 
tools such as laptops and internet access. Data analysis uses content analysis 
techniques through the stages of data reduction, data presentation, and 
conclusion drawn. To ensure the validity of the data, source triangulation is used 
by comparing various references. With this method, the research is expected to 
be able to produce a comprehensive study of the obstacles and strategies for the 
development of multicultural-based Islamic education. 
 
RESULT AND DISCUSSION 
Result  

Based on the analysis of issues and obstacles in multicultural-based 
Islamic education, this study finds several key findings. First, there is a gap 
between the ideal values in Islamic teachings and their implementation in 
learning practices. The values of tolerance, justice, and respect for diversity have 
not been fully internalized in students' attitudes. Second, religious exclusivism is 
a fairly dominant obstacle, which is shown by the mindset of students who tend 
to be closed and less accepting of differences. Third, the emergence of the 
influence of radicalism and intolerance in the educational environment shows 
that the process of forming moderate character has not been running optimally. 

Fourth, the development of digital technology also affects the religious 
mindset of students. Uncontrolled access to information and the echo chamber 
phenomenon cause students to tend to receive information that is in line with their 
beliefs and less open to other perspectives. Fifth, from the pedagogical aspect, the 
Islamic Religious Education curriculum is still oriented to the cognitive aspect 
and has not integrated multicultural values to the maximum. In addition, the 
limitation of teachers' competence in implementing a contextual and inclusive 
learning approach is also an obstacle in the learning process. Sixth, social 
environmental factors, both family and community, also affect the formation of 
students' attitudes towards diversity. An environment that lacks support cross-
cultural interaction can limit students' experience of understanding differences. 

In addition to these obstacles, this study also identifies several main 
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strategies as efforts to develop multicultural-based Islamic education, namely 
strengthening multicultural-based curriculum, implementing dialogical 
learning, strengthening digital literacy, improving teacher competence, and 
creating an inclusive educational environment. 

 
Analysis of Contemporary Issues and Obstacles in Islamic Education 

Multicultural-based Islamic education can be understood as an 
educational approach that integrates the values of Islamic teachings with an 
attitude of appreciation for the diversity of cultures, religions, and social life. This 
concept is rooted in the principle of Islam as a Rahmatan Lil 'Alamin, which 
emphasizes the importance of tolerance, justice, and respect for differences 
(Salsabella et al. 2025). In educational practice, a multicultural approach is 
directed to form students who not only have a strong religious understanding, 
but are also able to interact harmoniously in a plural society (Amin 2024). Thus, 
multicultural Islamic education does not stop at mastering the cognitive aspect, 
but also emphasizes the formation of inclusive, empathetic, and humanist 
attitudes. 

Although conceptually it has a strong foundation, the implementation of 
multicultural-based Islamic education in Indonesia is still faced with various 
complex contemporary problems. One of the main problems lies in the gap 
between the ideal values in Islamic teachings and social reality which shows the 
increase in intolerance. Normatively, Islamic education has emphasized the 
importance of brotherhood, justice, and respect for others. However, in practice, 
these values have not been fully internalized in the learning process (Ali and 
Noor 2019). This indicates that Islamic education still faces challenges in 
transforming values into real behaviors in the lives of students. 

One of the obstacles that is quite dominant is the development of religious 
exclusivism. Exclusivism refers to a view that claims the truth belongs only to 
one particular group, so it tends to close itself off to the existence and views of 
other groups. In the context of education, this attitude can shape a student's 
narrow way of thinking and is less open to differences. If not balanced with a 
comprehensive understanding, religious exclusivism has the potential to trigger 
intolerance, discrimination, and even social conflict (Sukarman and Syukur 
2019). This condition shows the need to strengthen an inclusive approach in 
Islamic education in order to be able to respond to these trends constructively. 

In addition, the strengthening of radicalism and intolerance in the 
educational environment is a serious challenge that cannot be ignored. A number 
of studies show that extreme ideas not only develop in the wider community, but 
also begin to penetrate into the environment of students. This phenomenon is 
certainly contrary to the purpose of Islamic education which should be a space 
for the formation of peaceful, moderate, and noble character. If not handled 
appropriately, radicalism has the potential to erode the basic values of education 
itself (Anggraini et al. 2022). Therefore, multicultural education is an important 
preventive strategy in stemming the spread of these extreme ideas. 
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On the other hand, the development of digital technology also has a 
significant impact on the religious mindset of students. The digital era has 
changed the way students access and understand information, including in the 
religious field. Social media and various digital platforms are often the main 
sources of information that are not always verified for their truth. As a result, 
students are vulnerable to being exposed to provocative, biased, and even radical 
content (Hakim 2020). This condition shows that the challenges of Islamic 
education are not only derived from internal factors, but are also influenced by 
external factors that are increasingly complex. Therefore, strengthening digital 
literacy is very important, so that students are able to think critically, sort 
information wisely, and understand religious teachings in moderation. 

In addition to ideological and digital factors, obstacles in the 
implementation of multicultural Islamic education are also related to aspects of 
curriculum and learning practices. The Islamic Religious Education curriculum 
in a number of educational institutions still tends to be oriented towards 
normative aspects and has not fully integrated multicultural values 
systematically. Learning often places more emphasis on the cognitive and 
memorization aspects, while the affective and social dimensions receive less 
adequate attention. As a result, learners may have good religious knowledge, but 
may not necessarily show a tolerant attitude in daily life (Badruddin, Mas’ud, 
and Ilahiyyah 2025). This condition is exacerbated by the limitations of teachers' 
competence in understanding and applying a multicultural approach. Some 
educators still use a textual and less contextual approach, so learning becomes 
less relevant to the social realities faced by students (Surianti and Yudafriyenti 
2025). This emphasizes the importance of teacher capacity building through 
continuous professional training and development.  

Outside the school environment, social factors also have an equally great 
influence on the success of multicultural Islamic education. A homogeneous 
community environment can limit students' experience in interacting with 
different groups. In addition, the values instilled in the family also shape 
students' perspectives on diversity. If the social environment tends to be 
exclusive, then educational efforts in schools will face more complex challenges 
in instilling the values of tolerance and openness. 

Based on this description, it can be understood that obstacles in 
multicultural Islamic education are multidimensional, involving ideological, 
pedagogical, digital, and social factors. Religious exclusivism, radicalism, the 
rapid flow of digital information, curriculum weaknesses, limited teacher 
competence, and environmental influences are interrelated challenges. 
Therefore, a comprehensive and integrative approach is needed in developing 
multicultural-based Islamic education. Education is no longer enough to focus 
on knowledge transfer alone, but must also be directed at the formation of 
character and mindset that is inclusive, critical, and adaptive to the dynamics of 
changing times. 
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The influence of religious exclusivism and digital information flows on 
students' mindsets 
 Exclusivism Religion and the flow of digital information not only affect in 
general, but also work gradually in shaping students' mindset towards diversity. 
In more detail, religious exclusivism usually starts from an understanding of 
teachings that are too textual and uncontextual, so students tend to see their 
religion as the only absolute truth with no room to understand differences. This 
mindset makes students less accustomed to dialogue, find it difficult to accept 
differences, and make it easier to develop stereotypes against other groups. In 
the long run, this condition can form an attitude of intolerance that is not only 
cognitive, but also emotional and social (Fais, Aprilia, and Mubin 2025). This is 
in line with the finding that in modern societies there is often polarization 
between exclusive groups and more open groups, which in turn triggers tensions 
in social life.  

These influences become increasingly complex when meeting the flow of 
digital information. In today's era, students no longer only learn from teachers or 
books, but also from the social media they access every day. Social media 
algorithms work by displaying content that matches the user's interests and 
beliefs. As a result, students are more likely to see content that aligns with their 
views and are less exposed to different perspectives. This is what is called a 
phenomenon echo chamber, which is a digital space that reinforces common views 
and closes the possibility of healthy dialogue (Rusmiati, Angellia, and Hamzah 
2025). In this condition, the student not only defends his beliefs, but also becomes 
increasingly convinced that other views are wrong or even should be rejected.  

Furthermore, the effects of this combination of exclusivism and echo 
chamber can shape certain mindsets in students. First, the emergence of 
confirmation bias, which is the tendency to only accept information that is in 
accordance with one's own beliefs and reject different information. Second, the 
development of resistance to interfaith dialogue, because students feel 
comfortable being in a group of like-minded people. Third, the formation of a 
rigid group identity, where students prioritize "us" over "us", thereby reducing 
the sense of togetherness in a diverse society. In fact, the study states that most 
digital interactions are exclusive, which shows that the current digital space does 
not fully support the value of pluralism.  

However, it is important to understand that digital influences are not 
always negative. If directed well, it can actually be a means to expand students' 
knowledge about diversity. For example, through educational content, interfaith 
dialogue, or inclusive digital-based learning, students can learn to understand 
differences more objectively. This is where the role of education is key, especially 
Islamic Religious Education (PAI) which must be able to integrate multicultural 
values such as tolerance, empathy, and justice in the learning process (Maqfirah 
n.d.). With a contextual and dialogical approach, students not only understand 
their religious teachings, but are also able to respect the beliefs of others.  

Thus, it can be concluded more deeply that religious exclusivism 
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strengthened by the flow of digital information has the potential to form a 
narrow, closed, and less tolerant mindset of students who are narrow, closed, 
and less tolerant of diversity. However, through proper education and good 
digital literacy, these influences can be directed to be a positive force to form 
students who are more critical, moderate, and able to live harmoniously in a 
plural society. 

 
Multicultural Islamic Education Development Strategy 

Based on various contemporary issues in Islamic education that have been 
identified, such as religious exclusivism, the development of radicalism and 
intolerance in the educational environment, the influence of digital information 
flows on students' religious mindsets, curriculum weaknesses, limited teacher 
competencies, and social and environmental factors, a comprehensive 
development strategy is needed to integrate multicultural values in the 
curriculum and learning of Religious Education Islam (PAI). These various 
problems show that Islamic education has not been fully able to transform the 
values of inclusive Islamic teachings into the real-life practices of students. 
Therefore, it is necessary to have a multicultural-based Islamic education 
development strategy that is formulated not only conceptually, but also able to 
directly answer every obstacle that exists. 

The first strategy that is the basis for the development of multicultural 
Islamic education is to strengthen a multicultural-based curriculum. The 
weakness of the curriculum, which has tended to be normative and oriented 
towards cognitive aspects, has led to a lack of optimal internalization of tolerance 
values in students. Therefore, the PAI curriculum needs to be reconstructed by 
integrating multicultural values such as tolerance (tasamuh), justice ('adl), 
equality, and appreciation for diversity as part of learning outcomes. This 
integration is not only carried out in teaching materials, but also in educational 
objectives and learning evaluation processes. (Manasickana, Ridlo, and Mubin 
2025:373–75) Thus, students not only understand religious teachings textually, 
but are also able to implement them in plural social life.  

The implementation of multicultural educational values in the education 
system has an important role in forming an inclusive and tolerant attitude in 
students. Through the integration of these values, students are encouraged to 
understand and appreciate the differences that exist in social life. 
(Innafatunniyah and Faruq 2026:9–10) This attitude can contribute to creating 
harmonious social relations in a pluralistic society. Therefore, the development 
of a multicultural-based curriculum is a strategic step in answering structural 
weaknesses in Islamic education to be more relevant to existing social dynamics. 

To respond to the problem of religious exclusivism and the tendency of 
intolerance that develops among students, it is necessary to apply dialogical and 
reflective learning methods. (Mufiroh, Pratama, and Mubin 2025) The learning 
approach that has been one-way and teacher-centered tends to limit students' 
thinking space and does not provide opportunities to understand differences in 
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depth. Therefore, dialogical learning is important to create an open interaction 
space, where students can discuss, exchange views, and develop a broader 
understanding of diversity. (Zakiah 2018) Through this approach, students are 
trained to think critically, appreciate differences, and avoid feeling the most 
righteous, and this method of dialogical learning not only enhances the cognitive 
aspect but also forms an inclusive and empathetic social consciousness. (Febrian 
and Husmen 2025) This approach directly answers the problem of religious 
exclusivism which is one of the main obstacles in contemporary Islamic 
education. 

The influence of the digital era that is increasingly strong in shaping 
students' mindsets also requires a special strategy in PAI learning, namely 
through strengthening digital literacy. The unlimited flow of information 
through social media and digital platforms often carries unverified religious 
content, even containing elements of radicalism and intolerance. (Mufiroh et al. 
2025) This condition is exacerbated by digital algorithms that tend to reinforce 
views that are in line with user preferences, thus creating a phenomenon echo 
chamber which limits students' insight into different perspectives. Therefore, 
digital literacy is very important to equip students with the ability to think 
critically in sorting information, understanding credible religious sources, and 
avoiding the negative influence of content that is not in accordance with 
moderate Islamic values. The integration of digital literacy in multicultural 
education has been proven to be able to form the character of students who are 
more open, critical, and adaptive to diversity. (Febrian and Husmen 2025) Thus, 
this strategy directly answers the negative influence of the digital era on students' 
religious mindsets. 

Improving teacher competence is the main strategy in overcoming the 
limitations of teachers' understanding and skills in implementing multicultural 
education. Teachers have an important role in the learning process, so the success 
of implementing multicultural values is highly dependent on their abilities. 
(Ginting et al. 2024) The limited understanding of teachers about multicultural 
concepts and the use of learning methods that are still textual tend to show the 
need for targeted improvement efforts. Therefore, strategies that can be carried 
out include continuous training and professional development, workshops that 
focus on contextual learning practices, and assistance in managing diverse 
classrooms. (Agustian et al. 2023) In addition, teachers also need to be equipped 
with the ability to integrate multicultural values into inclusive learning materials 
and methods. (Purnama 2024) Thus, teachers not only play the role of delivering 
material, but also as facilitators who are able to foster tolerance, mutual respect, 
and awareness of diversity in students. Improving teacher competence is an 
important factor in supporting the successful implementation of multicultural 
education in educational institutions. 

In addition, the creation of an inclusive educational environment is also 
an equally important strategy in supporting the success of multicultural 
education. The school environment must be able to reflect the values of tolerance, 
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justice, and respect for diversity through harmonious social interaction. 
(Abdussani, Absor, and Mubin 2026) An inclusive school culture can be built 
through a variety of activities, such as heterogeneous group work, cross-cultural 
dialogue, and social activities involving students' diverse backgrounds so that 
students not only understand multicultural concepts theoretically, but also 
experience them directly in their daily lives. In addition, collaboration between 
schools, families, and communities is also an important factor in strengthening 
the internalization of multicultural values. (Gustina et al. 2024) A supportive 
social environment will help shape a more open and tolerant student mindset. 

Thus, the strategy for developing multicultural-based Islamic education 
which includes strengthening the curriculum, applying dialogical learning 
methods, strengthening digital literacy, improving teacher competence, and 
creating an inclusive educational environment is a comprehensive solution to 
various contemporary issues faced. Each of these strategies is directly related to 
the previously identified obstacles, thus forming a systematic and integrative 
approach. Islamic education in this context no longer only focuses on knowledge 
transfer, but also on the formation of the character of students who are inclusive, 
moderate, and able to live harmoniously in the midst of a pluralistic society. 
Therefore, the implementation of this strategy is expected to be able to answer 
the challenges of Islamic education in the contemporary era and realize 
educational goals oriented to human values and diversity. 
 
Discussion 

The findings indicate that the challenges encountered in implementing 
multicultural-based Islamic education stem from the interaction of ideological, 
pedagogical, and technological factors. Religious exclusivism remains a 
significant obstacle because some students tend to understand religious 
teachings in a rigid and textual manner, limiting their openness to diversity. This 
tendency is further reinforced by the rapid growth of digital media, where 
algorithm-driven information environments often expose students to 
homogeneous perspectives and reduce opportunities for critical engagement 
with alternative viewpoints. Consequently, multicultural values such as 
tolerance, respect, and inclusivity are not always internalized effectively despite 
being consistent with the fundamental teachings of Islam. From a theoretical 
perspective, these findings suggest that multicultural Islamic education should 
be understood not merely as curriculum content but as a comprehensive 
educational approach that addresses both classroom learning and digital 
religious engagement. Existing educational practices often emphasize cognitive 
mastery of religious knowledge while paying insufficient attention to affective 
and social dimensions. As a result, students may possess substantial religious 
understanding yet lack the intercultural competencies required to interact 
constructively within diverse societies. This finding extends previous discussions 
on multicultural education by demonstrating that the cultivation of inclusive 
attitudes requires the integration of critical thinking, dialogical learning, and 
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digital literacy within Islamic educational frameworks. The study also highlights 
the importance of developing holistic strategies to strengthen multicultural 
Islamic education. Curriculum reconstruction, dialogical pedagogy, teacher 
capacity building, and digital literacy programs emerge as essential components 
for fostering tolerance and social cohesion. Moreover, the effectiveness of these 
efforts depends on the creation of supportive educational environments in which 
multicultural values are practiced in everyday interactions rather than merely 
taught as theoretical concepts. Therefore, multicultural-based Islamic education 
should function as a transformative process that equips students not only with 
religious knowledge but also with the ethical, social, and digital competencies 
necessary to become inclusive and responsible members of a pluralistic society. 
 
CONCLUSION  

This research shows that multicultural-based Islamic education still faces 
obstacles in the form of religious exclusivism, the influence of radicalism, 
curriculum limitations, teacher competence, and digital impacts. Strategies such 
as strengthening the curriculum, dialogical learning, digital literacy, and an 
inclusive environment are important solutions. The limitation of this study lies 
in the qualitative approach based on literature studies without field data. 
Therefore, further research is recommended using empirical methods to test the 
effectiveness of such strategies. In the future, Islamic education is expected to be 
able to form students who are more inclusive, tolerant, and adaptive to diversity. 
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